Italian 110-111 Course assessment plan
1) Background information

The Italian program in the Department of French and Italian is submitting this request for an intensive 100-level Italian language sequence for two reasons:

1) Many students come to OSU already having studied Spanish and French. They have a strong background in another Romance language and are ready for an intensive course in Italian. They students, when enrolled in our regular elementary 101-104 sequence are often bored and in need of a challenge.

2) More and more students recognize the value of proficiency in a foreign language and many are studying more than on Romance language. Many have studied Spanish and/or French and take Italian because they languages are similar and therefore relatively easy to learn. In light of this fact, in the near future we expect to create a major in the Romance languages, which will require students to have different degrees of experience in at least three Romance languages. Intensive language courses will be necessary in order for students to complete their requirements for this major in a timely manner. Intensive courses exist in French and Spanish, but not in Italian.

This course is open only to students who have a background in another Romance language rather than any student who wishes to take an accelerated course for two reasons:

1) In our experience, the students who excel in our elementary sequence usually do so because they have had another Romance language.

2) Since this course provides the opportunity for students to finish their foreign language GEC in two quarters and it is offered three times/week, it will be attractive to students who would like to finish their GEC but do not excel in language study. This course is very intense, so students will need some background in foreign language study in order to take it. We have designated “permission of instructor” in the prerequisites to allow special cases, such as students who have a strong background in a non-Romance language, to take the course.
2) a brief statement identifying which of the general principles of the GEC (indicated by the bullets) will be addressed through the course

· General education should provide a basis for life-long learning, one of the most important principles of the liberal arts education.
· Students should gain from their courses both substantive knowledge and an appreciation of different methodologies. 

Foreign language courses, by their nature, introduce students to new cultures and promote an understanding of diversity while, at the same time, developing a skill. In addition, students are exposed to a teaching methodology that differs from that which they encounter in their content classes. The hope is that these features of the course inspire curiosity in the world that surrounds them and encourage students to examine and understand the diversity that they will encounter throughout their lives. 

· General education courses should not be limited to the early quarters or years, but should extend throughout a student’s curriculum.

Italian 110 and 111 are designed for students who have already begun language study in another Romance language and would like to continue their study with Italian. These students have already demonstrated their interest in foreign languages and are likely to continue during their undergraduate years.
· General education is best served at Ohio State by a variety of course formats and class sizes.  
Foreign language courses are among the few courses with relatively small class sizes in which students have the opportunity to develop a relationship with their instructor and their classmates.
· A synthesis of knowledge that transcends the boundaries of discrete disciplines should play an important role in general education. 

· General education should introduce students to contemporary knowledge and also give them a sense of the historical context in which it arose. 
· General education must bear responsibility, but by no means all of the responsibility, for developing a sensitivity to social concerns and, in particular, for fostering sensitivity to race, ethnocentric, and gender biases; it should enhance a student’s awareness of, and respect and appreciation for, the physical and cultural diversity of individuals within society and of societies within the larger world community. 

Italian 110 and 111 are designed to give students a significant introduction to Italian literature, history, linguistics and art history. Each chapter includes several readings (in English and Italian) as well as a lecture (in Italian) on a component of each of these areas.
3) a rationale which answers the questions below with reference to the syllabus written for faculty review members who are not familiar with your discipline:

a) How do the course goals address the following general and specific expected learning outcomes:
GEC Expected Learning Outcomes:

1. Students demonstrate basic communicative skills (e.g. speaking, listening, reading, and/or writing) in a language other than their native language.

2. Students learn about the cultural contexts and manifestations of the peoples who speak the language that they are studying. 

3. Students recognize and understand differences and similarities between the cultures and communities of the language that they are studying and their own.

The GEC learning outcomes are the same outcomes that we expect from our students in Italian 110 and 111 as indicated in the “Course Objectives” on each syllabus.
b) How do the assigned readings address the general and specific expected learning outcomes above? 

The text for this course has a strong focus on Italian culture and cultural comparisons. Each chapter has readings on big C and small C culture as well as a segment on Italians in America. Comprehension questions that guide class discussion regularly encourage students to compare Italian culture to their own. Each chapter includes a lecture on a topic in Italian history, literature, socio-cultural issues, language and society, or art history. The workbook/laboratory manual that accompanies the text also includes readings on Italian culture with probing comprehension questions.

c) How do course topics address the general and specific expected learning outcomes above?

Italian at OSU is taught using communicative methodology that promotes the development of all four language skills. Grammar and vocabulary are presented and then practiced in class discussion as well as small group and pair work. In addition, a significant amount of class time is dedicated to developing an understanding of a range of topics in Italian culture, literature and history. Students listen to short lectures in Italian and then take a test to measure comprehension. In the comprehension quizzes at the end of each chapter students are tested on all the information presented in the text and the lectures.
d) How do the written assignments address the general and specific expected learning outcomes above?  Specifically explain:

· how students gain significant writing experiences and other related skills involving effective written and oral communication
· how the course includes opportunities for feedback and revision. 

· how students are encouraged to develop information literacy.

Students write three essays in Italian during the course. The topic of each essay is assigned to coordinate with the chapter topic. The instructor reads the essays and provides feedback on grammar, content and structure. Students rewrite their essays based on the instructor’s feedback and are graded on the first and second versions of their papers using the rubric provided on the syllabus. The final exam also includes essays that are preceded by a short reading on the assigned writing topic. Students also have short writing assignments in their workbook/laboratory manual that are not graded by the instructor but rather serve as ‘writing practice’. 
e) How will students sharpen communication skills through the preparation of essay exams and papers and through participation in discussions in this course? 

Oral participation is essential for learning a language and a significant part of the course. The requirements for course ‘performance’ are clearly indicated on the syllabus. Daily interaction in class is considered preparation for the final oral presentation, which is described in the syllabus and graded using the rubric provided.
4) a course assessment plan that is designed to show how the course achieves its expected learning outcomes over time (rather than how individual student grades will be assessed.) 

After each chapter, students are given a short test that measures their understanding of the new vocabulary, grammar, and cultural information presented in the text and in class. The development of oral skills is monitored by assessing students’ participation in each class. Daily performance is considered ‘practice’ for the final oral exam during the last week of class. Writing skills are assessed with each essay and the final exam that focuses primarily on reading and writing skills.
5) How will students develop their skills in speaking, listening, reading, and writing in a foreign language?

See (4) above.

6) How will students learn to recognize and appreciate cultural differences?

See (3b) above.

